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EFFECTIVE MODERN MODELS OF TEACHER’S CONTINUING 

PROFESSIONAL DEVELOPMENT 

Introduction. In the modern era of globalization and rapid growth of 

information and communication technologies new demands for teachers’ 

qualification and professional development arise. Organizations of the international 

and national levels determine the ways to solve new tasks of pedagogy, teaching and 

education, creating, developing and implementing new ways and frameworks for 

continuing professional development (CPD). 

Review of recent research and publications. The problem of CPD was 

studied by foreign scientists and methodologists including: C. Day, S. Barduhn, A. 

Underhill, J. Johnson. D. Food worked on the development of practical activities for 

CPD. The components and activities of effective professional development were 

outlined in the researches of A. Bayar. E. Villegas-Reimers and F. Reimers 

introduced and developed various models and practices of the professional 

development of teachers. However, there is a demand in selecting and developing the 

relevant twenty-first century models for CPD. 

Objective of the paper is to clarify the essence of the teacher’s CPD and 

consider effective models applicable in the current stage of Ukrainian education 

development. 

Results of the research. CPD was defined by C. Day as “natural learning 

experiences and those conscious and planned activities which are intended to be of 

direct or indirect benefit to the individual, group or school, which contribute, through 

these, to the quality of education in the classroom” [1, p. 4]. 

Thus, nine essential models of CPD can be identified: [3, p. 236–247] 
1) Training is generally delivered to the teacher by an expert, with the agenda 

determined by the deliverer, and the participant placed in a passive role. 

2) Award-bearing relies on, or emphasises, the completion of award-bearing 

programmes of study. 

3) Deficit suggests that professional development can be designed 

specifically to address a perceived deficit in teacher performance. 

4) Cascade involves individual teachers attending “training events” and then 

cascading or disseminating the information to colleagues. 

5) Standards-based emphasizes the “professional actions”, which are seen as 

the way of demonstrating that the standard has been met. 

6) Coaching/Mentoring defines the importance of the one-to-one 

relationship, generally between two teachers, which is designed to support CPD. 

7) Community of Practice generally involves more than two people, and 

would not necessarily rely on confidentiality 

8) Action Research is the study of a social situation, involving the 
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participants themselves as researchers, with a view to improving the quality of action 

within it. 

9) Transformative is the combination of practices and conditions that support 

a transformative agenda. 

J. Johnson supports the relevancy of such models as coaching/mentoring, 

community of practice and action research, although she headlines the new models 

which have emerged recently: [2] 

1) Individual reading can include internet materials and journals as well as 

actual books, which can be expensive and difficult to obtain in some parts of the 

world. 

2) Reading groups while reading is done individually, what is learnt can be 

formalized in discussion in a reading group. 

3) Giving sessions can range from a small in-school meeting where teaching 

ideas are shared right through to a session at a large international conference. 

4) Writing ranges from keeping a diary and reflecting on your teaching, 

writing short articles right through to books. 

Conclusion. Effective CPD is essential for creating a competitive system of 

education. Among modern CPD models several must be outlined: training, award- 

bearing, deficit, cascade, standards-based, coaching/mentoring, community of 

practice, action research, transformative, individual reading, reading groups, giving 

sessions and writing. The prospects for further research lie in the development and 

implementation of effective models for CPD relevant for the demands of modern 

society. 
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